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School Development Plan: Introduction 
How this plan has been developed and structured 

 We drew on our own Self-Evaluation, the areas for development identified in our last Ofsted visit, the HfL Progress Review that took place in May 2019, reports from our Herts 

Improvement Partner and the requirements of the latest Ofsted Framework to identify six key areas for development (see below).  

 We identified that previous School Development Plans had become overly lengthy and unwieldy, and drew upon the recommendations of the Education Endowment Foundation (and in 

particular their 2019 report, Putting Evidence To Work: A School’s Guide To Implementation) to structure this year’s plan. 

 Using the EEF model, we began by defining the problems we wanted to address in each area, and then agreeing the final outcomes we wanted to achieve (the Why? and the So?), and 

then broke each down into a series of steps and actions (what the EEF call Active Ingredients). 

 We developed this plan with the support of Governors, who monitor its progress, adaptation, implementation and impact on an ongoing basis throughout the year. 

Area for development Key problems to be addressed Intended outcome Person responsible 

Communication skills 

 Very low communication and language levels on entry 

 Communication identified as root of many other 

issues - learning behaviours, ability to access 
curriculum, social skills and turn taking 

 Need for more explicit teaching of relevant skills 

 Class Participation Index scores improve at all levels  

 Class talk and discussion is consistently effective 

and plays a significant role in improving progress 

 High quality language and conversation is heard 

around the school throughout the day 

David Roberts 

Responsive Teaching 

 Teaching does not respond quickly enough to needs / 

gaps / misconceptions of children 

 Misconceptions are not always addressed  

 Summative assessment is not always used in a 

purposeful or useful way 

 Leaders can walk into any class and see teachers 
adapting teaching in response to questioning and 

‘finding out what children know’ strategies 

 Teachers can talk about how they use assessment to 

inform next steps in teaching  

David Roberts 

Home-School Links 

 Parents / carers are not given enough opportunity to 

support and understand their child’s learning Not all 
families attend community events 

 Opportunities to reinforce learning out of school 

are being missed 

 High level of attendance at community events  

 Improved parent / carer understanding of what is 

being learnt & how this can be supported at home 

 Increase in amount of home learning that takes 

place, resulting in improved progress 

Emma Shaw 

Effective SEND Support 

 Knowledge - SENDCo is new to role and staff at all 

levels need greater understanding of needs 

 Practicalities - sheer number of SEND children and 
constant pressures of time 

 Communication with parents - not always effective 

 EHCP & learning reviews show that needs are well 

understood, targets are being met and support is 
being deployed effectively 

 Parent feedback shows that they feel supported, 

informed and involved in their children’s learning 

Richard Whitehouse 

Staff Induction 

 New members of staff across the school who do not 

have knowledge of what policies and procedures look 
like in practice 

 Staff who are new to their roles need further 

training to allow them to maximise effectiveness 

 New staff are effective in their roles 

 All staff understand and follow key policies and 

procedures across the school 

 New staff feel supported and are an integral part of 

the school team 

Emma Shaw 
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School Development : Communication skills  
Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

Learning: 

 Very low 

communication and 
language levels on 
entry 

 Communication 
identified as root of 
many other issues - 
learning behaviours, 
ability to access 
curriculum, social 
skills and turn 
taking 

 Need for more 

explicit teaching of 
vocabulary, 
speaking, listening 
and discussion skills 

1 - Vocabulary development 

 Direct teaching of vocabulary 

 Developing an environment that 
is rich in purposeful language 
that children and adults 
regularly make use of 

 Providing repeated exposure to 

new vocabulary in a range of 
contexts (both in the classroom 
and beyond) 

 
2 - Discussion skills 

 Clear structure to group work 

 Discussion / group work roles  

 Question / conversation stems 

 Feedback prompts 

 Teaching children to build on 

what others have said 
 
3 - Quality language all day 

 Improving adult-child talk 
throughout the day - training to 
include: sentence starters; 
strategies to extend talk; 
making the most of ‘incidental 
chat’ 

 Thinking out loud - shared 

reading, shared writing, shared 
problem solving etc. 

 High expectations - ‘speaking 
properly’, listening to everyone 

 
4 - Interventions 

 WellComm 

 NELI 

 SENDCo and Speech and 
Language TA to identify 
relevant interventions that are 
appropriate to our children and 
proven to be effective (Talk 
Time, Talk Boost, Walk and talk 
and Story makers). 

1 - Vocabulary development 

 Word of the Day - using relevant Tier 2 language 

that will be / has been encountered in context in 
class 

 Use of Communication Supporting Classroom 
Observation Tool to assess environment & identify 
quick wins for improvement 

 Revisit Communicate In Print training & agree 

expectations for ongoing use in class 

 Revisit Cultural Capital Plan and identify focus 

vocab for upcoming activities / trips; all staff to be 
provided with key vocab cards & question prompts 
to use during activities / trips  

 
2 - Discussion skills 

 DHT to lead staff meeting - sharing resources to 
support discussion / group work, eg: talk tokens, 
group role badges, feedback fans, agree / disagree 
prompts, tell 3 people. All staff encouraged to 
bring & share own resources. 

 In phases, staff to agree key question stems, 

speaking frames etc. to be used in their classes - 
and look for use of these in all monitoring activities 

 Teachers to plan for teaching of vocabulary and 
use of talk partners / class discussion in all lessons 

 
3 - Quality language all day 

 Whole staff training - when / where / how can you 

engage children in talk throughout the day - eg. on 
the gate, during lunch, while walking around the 
school, at play etc. Share strategies for extending, 
prompting, developing talk, and agree expectations 
for a communication rich school  

 Expectations in class - all children to speak in class 
with the expectation that they will be listened to, 
and to listen with the expectation that what they 
hear will have value 

 
4 - Interventions 

 SENDCo to support teachers in identifying children 

who will most benefit from interventions 

 SENDCo to support TAs in delivering these 
interventions and monitor their impact  

Short term: 

 Baseline assessment of children 

against Class Participation Index 
- 3 lessons across week; which 
children are involved at: 

 -  Level 1 - articulate an idea 
 -  Level 2 - explain an idea,  
  adding detail or reasoning 
 - Level 3 - build on the   
 ideas of others (agreeing,  
 disagreeing or extending) 
 
Monitored through: 

 CPI shared with SLT and 
SENDCo, and used to set 
targets for improvement  

Improvement seen in: 

 Class Participation 

Index scores improve 
at all levels (targets 
set after baseline 
assessment) 

 Effectiveness of class 
talk and discussion  

 Vocabulary knowledge  

 EYFS Communication & 

Language scores 

 Quality of language and 
conversation heard 
around the school 
throughout the day 

 
Children can talk about: 

 What good speaking 

and listening ‘looks’ 
like, and why it is 
important 

 What their teacher 
does to help them talk, 
respond and take part 
in group work in class 

 How they learn new 

vocabulary, giving 
examples of 
interesting words they 
have learnt this year 

Medium term: 

 Staff have awareness of wide 

range of strategies for teaching 
vocabulary and developing 
discussion skills 

 Staff are experimenting with 
use of these in lessons 

 
Monitored through: 

 Key tools / strategies / stems 

to be used in each phase shared 
at MLT meeting 

 Use of these is evident in 

monitoring activities 

Long term: 

 Use of vocabulary and class talk 

is effective 

 Quality talk happening 
throughout the day 

 
Monitored through: 

 Lesson observations and Pupil 

Book Study 

 SLT observations of playtimes 

and lunchtimes 
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School Development : Responsive Teaching  
Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

Learning: 

 Teaching does not 

respond quickly 
enough to needs / 
gaps in knowledge 

 Misconceptions are 
not always addressed  

 Summative 

assessment is not 
used in a purposeful 
or useful way 

1– Finding out what children know 

 Developing staff knowledge of 

AfL strategies - effective 
questioning,  use of peer talk / 
discussion, sticky learning 
strategies etc. 

 Providing opportunities to 
explore / experiment with these 
strategies and share examples 
of what worked well 

 Monitoring by subject leaders 

 
2 - Adapting teaching 

 Strategies for spotting / 

highlighting / addressing 
misconceptions 

 Sharing common misconceptions 
in year groups / subjects 

 Top 10 misconceptions in my 

subject 
 
3 - Using summative assessment 
effectively 

 Clarify end of year expectations 
in reading, writing & maths, and 
sharing these with staff 

 Input from subject leads on  

what these expectations mean, 
what to look for, what evidence 
will be expected 

 Predictive assessments at end 
of Autumn & Spring term; final 
assessment against end-of-year 
expectations at end of Summer 
term 

 What To Teach Next meetings 

focus on ‘Why this box? Why 
not this box?’ and teaching 
priorities for coming weeks, not 
on data 

1 – Finding out what children know 

 SLT meeting with HfL Assessment Advisor in 

summer holidays to clarify plans & plot next steps   

 Input from HfL Assessment Advisor during 
September Inset on questioning skills. Teachers 
plan in opportunities to use these skills in next two 
weeks teaching, then feedback how they went / 
what was effective / how they adapted teaching as 
a result. 

 Staff meeting input on use of peer talk / 

discussion / feedback fans etc. to gather AfL info 
(linking with Communication strand of this plan).  

 Use of these strategies to be focus for subject 

leader monitoring - two classes per term - using 
Pupil Book Study approaches introduced last year. 

 
2 - Adapting teaching 

 Spring staff meeting / inset - strategies for 
identifying common misconceptions, revising and 
extending skills from section 1. Collect examples of 
common misconceptions in your year group & 
subject. 

 Sharing good strategies for addressing these 

misconceptions - telling right answer / exploring 
what would happen if… / putting in a different 
context / practical examples… 

 Subject leaders to collate ’Top 10 misconceptions in 
my subject’ and, by end of year, be able to give at 
least one good example of where they have seen a 
teacher adapting the lesson to meet the needs / 
misconceptions of the children in front of them 

 
3 - Using summative assessment effectively 

 Reading, writing & maths leaders to define end of 

year expectations in their subject (using HfL 
resources) and share these with staff at start of 
year. Everyone to find one ‘what does this mean’ 
statement that they would like clarifying further. 

 Reading lead to lead session on matching class 
texts to age-related expectations - are we using 
the right texts for our class?  

 Autumn 2 - expectations for ‘light touch’ end of 

term assessment & What To Teach Next meetings. 
Focus on teaching, not data.  

Short term: 

 Staff are aware of a broad 

range of strategies for finding 
out what children know 

 Teachers understand end-of-
year expectations in core 
subjects 

 
Monitored through: 

 SIM Plan, MLT minutes, 

performance management 

Improvement seen in: 

 SLT and governors can 

walk into any class and 
see teachers adapting 
their teaching in 
response to effective 
use of questioning and 
other ‘finding out 
what children know’ 
strategies 

 
Teachers can talk about: 

 How they use 
assessment to inform 
next steps in teaching  

 How they adapt 

lessons responsively 

 As subject leaders, 

give an example 
teachers effectively 
adapting a lesson to 
meet the needs / 
misconceptions of the 
children in that class 

 
Children can talk about: 

 What their teacher 

does to help them 
learn when they are 
stuck 

 How their teacher 

knows that they are 
stuck or need more 
help  

Medium term: 

 Subject leaders can talk about 

range of strategies for finding 
out what children know that 
they have observed in their 
subject 

 Teachers can talk about common 
misconceptions in their year 
group and how they can identify 
them 

 
Monitored through: 

 Teacher feedback, MLT 

minutes, Curriculum Committee 
minutes 

Long term: 

 Teachers are constantly 

monitoring what their children 
know and adapting teaching as a 
result 

 Teachers feel that all forms of 
assessment is being used 
purposefully and can talk about 
how they have used it to teach 
responsively 

 
Monitored through: 

 Teacher feedback, minutes of 

governors meetings, lesson visits 
& subject monitoring 
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School Development : Home school links  
Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

Involvement: 

 Parents / carers are 

not given enough 
opportunity to 
support their child’s 
learning and have an 
understanding of 
what they are 
learning 

 Not all families 
attend community 
events 

 
Learning: 

 Opportunities to 

reinforce and apply 
learning out of 
school are being 
missed, resulting in 
lower attainment and 
progress 

1- Keeping parents informed 

 Half termly email of upcoming 

events sent out  

 Information on what (and how) 
each class is learning provided 
through topic maps, ‘meet the 
teacher’ sessions, Y2 and Y6 
SATs meetings, website, 
Twitter etc.  

 Update and agree home school 

agreement 

 Regularly providing resources & 

guidance on how to support 
learning at home - eg. reading 
question stems, tables packs 

 
2 - Showing parents how we learn 

 Run sessions across the year to 
share classroom practice with 
parents - Stay & Read, Stay & 
Count, Stay & Write, building on 
embedded Stay & Play sessions 
in EYFS. 

 Share classroom practice, 

including strategies and 
resources to use at home 

 
3 - Home learning 

 Agree consistent approach to 
homework / home learning 
across the school and what this 
will look like in each phase 

 Ensure what is sent home 

includes guidance / explanation / 
worked examples / vocab 
banks / resources as required  

 Make clear parents role in home 
learning - provide quiet area, 
routine, encouragement, allowing 
children to work independently 

 Whole-school challenges during 

holidays  

1 - Keeping parents informed 

 ‘Meet the teacher’ sessions at start of year 

 Topic maps sent out at start of each half-term 

 Update & send out home-school agreement at start 

of school year 

 Keep parents informed on learning through 

newsletters, Twitter etc.  

 Subject leaders to identify & share resources that 
can go home to support learning - question stems, 
tables packs etc. 

1 - Showing parents how we learn 

 Subject co-ordinators leading planning sessions in 

staff meetings each term, so each phase can plan 
parent-friendly sessions, with a clear progression in 
skills & learning. Autumn - reading; Spring - maths; 
Summer - writing / spelling 

 Clear learning focus for each Stay & Play session 

 Publicise to parents well in advance - make clear 

that they will see their children learn, not be put 
on the spot 

 Parents should leave each session with a clear 
understanding of something they can do at home 
regularly & resources to do this 

 
2 - Home learning 

 MLT to revise & agree home learning policy, with 

input from parents and governors - needs to include 
detail on how much, how often, feedback, 
expectations, consequences 

 Staff meeting on home learning - share this policy 
& examples of expectations for home learning, 
including worked / part-worked examples and 
whatever resources / visual aids children had 
access to in class. Home learning should always 
build on what has been taught that week 

 Guidance leaflets sent home to parents at start of 

year on how to support home learning (following 
EEF guidance & recommendations); reinforce this in 
all parent meetings  

 MLT to devise programme of whole-school 

challenges for half-terms, Christmas & Easter (eg. 
Missing Santa Mystery, Learning Enemies should 
have reading / writing / maths theme) 

Short term: 

 Home learning sent home 

regularly, which matches revised 
policy & is being completed 
successfully 

 Parents know what their 
children are learning 

 
Monitored through: 

 Minutes of MLT & Governors 

meetings, conversations with 
parents, pupil voice, monitoring 
of home learning  

Improvement seen in: 

 Attendance to 

community events 
improves with all 
children having a 
parent / carer present 
at an event over the 
term 

 Parent / carer 
understanding of how 
they can support their 
child’s learning at 
home 

 Parent / carer 

knowledge of what 
their child is learning 
and how they learn 

 Amount of home 

learning that takes 
place 

 Progress and 
attainment (as a 
result of several 
factors, of which this 
is one) 

 
Parents can talk about: 

 What their children 

have learnt about this 
year 

 Sessions they have 
taken part in this 
year, and what they 
did outside school as a 
result 

 The value of learning, 

both at home and 
school 

Medium term: 

 Stay & Read sessions are 

delivered, well attended & 
positively received 

 Large majority of all year groups 
are completing home learning 
tasks every week 

 
Monitored through: 

 Attendance records for parent 

sessions, parent feedback, 
monitoring of home learning  

Long term: 

 Programme of Stay & … sessions 

successfully delivered across 
year 

 Parents know how to support 
their child at home, and are 
doing so 

 
Monitored through: 

 Minutes of MLT & Governors 

meetings, parent survey, pupil 
voice, teacher feedback 
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Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

Knowledge: 

 New SEND 

Coordinator needs to 
learn systems and 
develop 
understanding of 
children 

 Staff at all levels - 
knowledge of 
barriers and ways to 
combat them 

 1:1s lack high level 

understanding of 
effective strategies 
for supporting 
children 

 
Practicalities: 

 Sheer number of 

SEND children  

 High level of 
children needing 
complex support 
(EHCPs, 1:1 TAs) 

 Balancing needs of 

these children with 
needs of whole class, 
so all children are 
taught effectively 

 Not all current 
systems are 
purposeful  

 
Communication with 
parents: 

 Parents of SEND 

children not as 
involved and 
informed as they 
could be  

1 - Developing staff knowledge 

 SENDCo building familiarity 

with the school, our children and 
the role 

 Regular SENDCo meetings with 
teaching staff 

 Targeted training for 1:1 TAs 

 
2 – Identifying and understanding 
needs  

 Staff meeting on developing 

rounded picture of children with 
high level needs 

 Termly staff training in common 
areas of need  

 EHCPs and APDRs shared with 

all relevant staff 

 Outside support sought and 
utilised wherever relevant 

 SENDCo using regular learning 

walks / lesson visits to support 
identification of needs 

 
3 - Planning and delivering effective 
support 

 Staff meeting on setting 
realistic targets & planning 
support to meet these 

 Developing systems to measure 

small steps in progress 

 All support interventions / 
systems reviewed regularly 

 
4 - Improving communication with 
parents  

 Half-termly parent coffee 

mornings 

 Parent workshops - Supporting 

children with ………. 

 SENDCo visible and accessible 
at parents evenings 

 APDRs, EHCP reviews and 

reports from outside agencies 
always shared with parents 

1 - Developing staff knowledge 

 SENDCo visiting all classes, meeting children with 

higher level needs and familiarising with EHCP 
paperwork over first 3 weeks of Autumn Term 

 SENDCo meeting staff at least once a term to 
discuss what is / isn’t working, review APDRs, 
suggest new strategies & source external support 

 SENDCo meeting with 1:1s in Autumn 1 to discuss 

role, strengths and training needs, and plan / 
source / deliver bespoke programmes 

 
2 – Identifying and understanding needs  

 DHT to lead meeting on triaging levels of need of 

children in each class (using RAYG system) and 
then strategies for building full picture of children 
needing support / where evidence could be found 

 SENDCo to deliver termly staff input on key areas 
of need - ADHD, Autism, Anxiety 

 SENDCo carrying out learning walks / lesson visits 

at least termly, focussing initially on needs 
(particularly spotting unidentified SEND concerns) 

 
3 - Planning and delivering effective support 

 SENDCo & DHT to lead meeting on using ‘rounded 
view’ information to write APDR targets and plan 
support; focus on making efficient & time effective  

 SENDCo & DHT to research and develop systems 

to measure / evidence small steps in progress  

 APDR strategies / interventions reviewed regularly 
at all levels - TA / teacher / SENDCo / MLT / 
Governors; expectation is that not everything will 
work, and adaptations will need to be made 

 
4 - Improving communication with parents  

 SENDCo to plan calendar of coffee mornings and 

parent workshops and ensure this is shared with all 
parents / carers; all events to be clearly advertised 

 SENDCo & FSW to explore / source parenting 
workshops run by external agencies 

 SENDCo & class teachers to ensure information 

(APDRs, EHCP reviews etc) is always shared with 
parents, their feedback is sought and incorporated 
into planning; strategies are shared so that 
consistency between school and home is developed  

Short term: 

 SENDCo understands needs of 

EHCP children, is familiar with 
their targets 

 Needs in each class triaged by 
teachers & shared with SENDCo  

 Programme of staff training, 

parent coffee mornings & 
workshops planned 

 
Monitored through: 

 Minutes of MLT meetings, 

school calendar, training records 

Improvement seen in: 

 EHCP & learning 

reviews show that 
needs are well 
understood, targets 
are being met and 
support is being 
deployed effectively 

 Children in next tier 
down are being 
effectively supported 
through APDR process 

 Parent feedback 

shows that they feel 
supported, informed 
and involved in their 
children’s learning 

 
Staff can talk about: 

 The specific needs of 

the children that they 
teach / support 

 Effective strategies 

that are being used to 
support these children 
- and how they know 
that these are 
effective 

 Successes and 

failures this year - 
and what has been 
done / adapted as a 
result [linking in with 
Responsive Teaching 
strand] 

Medium term: 

 Staff feel supported in process 

of planning, delivering and 
reviewing SEND support 

 Provision for specific children 
has been adapted in light of 
reviews / SENDCo discussions / 
feedback from TAs 

 SENDCo can talk confidently 

about needs within school 
 
Monitored through: 

 Staff feedback / surveys, 

Learning Reviews, MLT minutes, 
Governor Visits 

Long term: 

 Provision is in place for all 

children with significant needs; 
1:1 TAs, teachers and SENDCo 
can all discuss why this strategy 
has been chosen and how they 
know it is working 

 Parents of SEND children feel 
informed, valued and supported  

 
Monitored through: 

 Parent & staff surveys, MLT & 

governor minutes, SEND report 





W 

 
 

Bedwell 
Primary  
School, 

Stevenage 
SG1 1NJ 

School Development : Staff Induction  
Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

High number of new 
staff: 

 New members of 

staff across the 
school do not have 
deep understanding 
of school values and 
ethos  

 New staff do not 
have knowledge of 
what policies and 
procedures look like 
in practice, or where 
to access further 
support and guidance 

 Need to make the 

most of fresh ideas 
and experiences that 
new staff members 
bring with them 

 
Staff changing roles: 

 Staff who are new to 
their roles need 
further training to 
allow them to 
maximise 
effectiveness 

1 – Developing a mentoring system  

 Each new member of staff 

assigned 2 mentors - one to 
focus on professional skills (a 
line manager / senior teacher / 
SLT); one to focussing on 
wellbeing (an experienced peer) 

 Professional mentor to audit 
skills / knowledge, clarify 
expectations of role, develop 
programme of support 

 Wellbeing mentor to provide 

opportunities to discuss 
successes, challenges, work/life 
balance etc. 

 
2 - Structured induction 

 Staged process of introducing 

key polices and processes over 
time  

 Introduction to school values, 
Learning Superheroes and 
curriculum over course of year 

 Given experiences that show 

what this looks like in practice & 
builds own skills and knowledge 

 
3 - Building capacity & future leaders 

 Training in subject leadership - 
monitoring, use of Pupil Book 
Study, giving feedback, leading 
staff meetings / CPD 

 New staff encouraged to take 

on wider school roles & provided 
with opportunities to lead 
projects / initiatives 

 All staff encouraged to 
contribute to meetings and 
professional discussions, with 
leaders valuing suggestions 
based on experiences from 
other settings 

1– Developing a mentoring system 

 Assign mentors to each new member of staff 

 HT to meet with professional mentors as a group to 
agree role, objectives for year & key steps: 
discussion of role & clarification of what it looks 
like at Bedwell; skills & knowledge audit building on 
this understanding of role; planning programme of 
development activities (observing other staff, team 
teaching, shadowing, HfL training etc); regular 
discussions of what has been learnt from these 
activities, how it will be used and ‘what next’. 

 HT to meet with wellbeing mentors as a group to 

agree role & expectations 

 Mentors and mentees provided with release time to 

hold half-termly meetings 

 HT to meet with mentor team at least termly to 
monitor progress & adapt roles / nature of support  

 
2 - Structured induction 

 All staff to contribute to list of ‘what I wish I’d 

known when I started’, to be added to key policies 
which need to be shared & understood. 

 HT to develop timetable for introducing / sharing / 
discussing elements from this list - prioritise Child 
Protection and staff Code of Conduct at start of 
year. Give a purpose when reading - come back to 
me with 3 questions’ / summarise it for me /  find 
the answers to these 5 questions / etc. 

 A new Learning Superhero introduced each half-

term (matching school assembly themes). 

 Observations of experienced staff / other 
phases / best practice timetabled by professional 
mentors and reflected on in mentoring sessions. 

 
3 - Building capacity & future leaders 

 DHT to run staff CPD in use of Pupil Book Study & 

what subject leadership looks like at Bedwell 

 New members of staff (who are not ECTs) given 
subject responsibilities, supported by mentors / 
SLT; all staff expected to lead assemblies, 
organise trips, be involved in whole-school events 

 SLT to ensure that suggestions based on prior 

experiences are always valued & to encourage new 
staff to share alternative approaches / ideas. 

Short term: 

 Mentors assigned to new 

members of staff 

 Skills & knowledge audits 
completed and analysed 

 Timetable for structured 

induction activities agreed 
 
Monitored through: 

 Minutes of MLT meetings, 

mentor records, performance 
management plans, training 
records 

New members of staff: 

 Are effective in their 

roles 

 Form positive 
relationships with 
staff, children and 
parents 

 Understand and follow 

key policies and 
procedures across the 
school 

 Feel supported and 

valued as integral 
parts of the school 
team 

 
New staff can talk about: 

 Their induction and 
what they have learnt 
this year, identifying 
things that they were 
not able to do before 

 Something they have 

changed or ‘brought 
to’ the school, building 
on their prior 
experiences 

Medium term: 

 New staff engaged in 

programme of observations, 
CPD, shadowing etc. and able to 
discuss what they have learnt 

 New staff understand school 
ethos and values 

 New staff are contributing to 

meetings and discussions 
 
Monitored through: 

 Mentor records, HIP / HfL 

advisor visits, governor visits, 
staff questionnaires 

Long term: 

 New members of staff are 

carrying out their roles 
effectively (judged through 
range of monitoring activities) 
and feel that they are valued 

 
Monitored through: 

 Assessment outcomes, subject 
leader monitoring, mentor 
records, performance 
management reviews, staff 
questionnaires, governor, HIP 
and advisor visits,  
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