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School Development Plan: Introduction 
How this plan has been developed and structured 

 We drew on our own Self-Evaluation, the areas for development identified in our last Ofsted visit, the HfL Progress Review that took place in May 2019, reports from our Herts 

Improvement Partner and the requirements of the new Ofsted Framework to identify six key areas for development (see below).  

 We identified that previous School Development Plans had become overly lengthy and unwieldy, and drew upon the recommendations of the Education Endowment Foundation (and in 

particular their 2019 report, Putting Evidence To Work: A School’s Guide To Implementation) to structure this year’s plan. 

 Using the EEF model, we began by defining the problems we wanted to address in each area, and then agreeing the final outcomes we wanted to achieve (the Why? and the So?), and 

then broke each down into a series of steps and actions (what the EEF call Active Ingredients). 

 We developed this plan with the support of Governors, who monitor its progress, adaptation, implementation and impact on an ongoing basis throughout the year. 

Area for development Key problems to be addressed Intended outcome Person responsible 

Back on track 

 Children missed a large section of the previous 

year’s learning due to lockdown 

 Impact of lockdown on mental health, social skills 

and learning behaviours 

 Strong progress made, with children on-track to 

catch up with missed learning by February 2022 

 Learning behaviours have returned to pre-lockdown 

standards 

Emma Shaw 

(Headteacher) 

Curriculum implementation  

 Need to embed skills and knowledge progressions 

and develop staff confidence to teach these  

 Subject leader’s evaluation of standards in their 

subject is incomplete 

 Teachers are confidently delivering learning that 

matches our skills and knowledge progressions  

 Subject leaders can talk about standards in their 

subject in detail and back this up with evidence 

David Roberts  

(Deputy Headteacher) 

Sticky learning 

 Children find it hard to retain new language, skills 

and knowledge 

 Teachers are not providing enough opportunities 

for children to revisit prior learning 

 Children given regular opportunities to revisit 

learning 

 Improved recall of prior learning 

 Staff confidence to teach ’memorably’ improves 

David Roberts  
(Deputy Headteacher) 

Home learning 

 Need to be ready to deliver effective home 

learning in event of a second lockdown 

 Confidence of staff to deliver remote learning and 

children’s ability to access it 

 Staff and children have a secure understanding of 

home learning procedures & can access curriculum  

 Staff can deliver a high level of effective remote 

learning to all pupils if / when required 

Chris Amoss 

(Assistant Headteacher) 

Attendance 

 Whole school attendance is below national average  

 High levels of persistent absence 

 Impact of absence on attainment and progress 

 Whole school attendance improved : target 96%  

 Fall in persistent absence - target below 10%  

 Narrowing of gaps between groups 

Emma Shaw 

(Headteacher) 

Governance 

 Governors not holding school leaders to account as 

rigorously as they should 

 Long-term aims, values and direction for the school 

are not fully developed and shared 

 Governors hold leaders rigorously to account, as 

evidenced in minutes of meetings & self assessment 

 School values and long-term plans are in place and 

shared with the wider school community 

Rena Niles 

(Chair of Governing Body) 
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School Development : Back on track 
Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

Learning: 

 Children missed a 

large section of 
the previous 

year’s learning due 
to lockdown 

 Need to catch-up 

on missed learning 

effectively   
 

Children: 

 Lengthy period of 

isolation and 

missed schooling 
will have impact on 

mental health, 

social skills and 
learning 

behaviours 

1 - Developing and sharing a long-

term strategy  

 Accessing and assessing HfL 

resources & building plan for 

the year around these, 
focussing on English & maths 

 Sharing plans & principles 

with staff at start of term  

 Initial assessment identifies 
key gaps & learning needs 

 

2 - Supporting mental health & 
learning behaviours 

 All classes focussing on 

learning behaviours, the value 
of learning and what good 

learning looks like at start of 
term. Use learning 

superheroes as vehicles to 

build understanding of this. 

 Targeting additional support 

 

3 - Assessment & identifying gaps 

 Making regular assessments 

to identify key gaps in 

knowledge / understanding 

 Reshaping teaching to match 

these gaps 

 Using HfL TAFs to simplify 
assessment and make 

accurate judgements against 

age-related expectations. 
 

4 - Monitoring & targeting 
support 

 Subject leaders use a  range 

of strategies to monitor 

teaching and learning 

 Subject leaders take swift, 

targeted action to address 

any areas of concern 

1 - Developing & sharing a long-term strategy 

 SLT to engage with HfL Back on Track resources 

during August, identifying key approaches & how 
current practice can be adapted to match   

 Maths - September Inset used to watch first set of 

training videos. Reshaping our use of Essentials 
planning to follow new resources. 

 Writing - build progression in teaching objectives 

from Back on Track into English units. Writing lead to 
share with teaching staff at start of term.  

 Reading - initial assessment of standards in each 
class; selecting ability-appropriate texts; ensuring 

practice matches Reading Policy.    
 
2 - Supporting mental health & learning behaviours 

 First two weeks to focus on a text with a positive 

message about learning (eg. The Dot in Year 2; You 
Are Awesome in Year 5/6). 

 Learning Superheroes reintroduced in assemblies & 
used in class (one learning behaviour per half-term) 

 Target counselling and support from Safe Space & 
Nessie at those with complex home circumstances or 
who are finding return to school challenging. 

 

3 - Assessment & identifying gaps 

 Use of writing cold tasks / initial reading activities / 
assessment & reactivation unit of Back On Track 

Maths to identify core gaps in learning 

 Subject leaders to support teachers in using Back on 
Track resources & planning teaching that fills gaps 

 Reading & Maths leaders to introduce revised HfL 

TAFs to staff in Autumn Term 2 staff meetings. 

 End-of-term assessments used to identify key gaps 
to address in following term 

 Plan for use of Covid Catch-Up Premium, targeted at 
areas / cohorts / groups with greatest need. 

 
4 - Monitoring & targeting support 

 Subject leaders to use outcomes of following to 
target support for specific teachers / cohorts: 

 Reading - class story times, guided reading, phonics 

sessions, heading children read 

 Writing - observing spelling, observing shared 
writing, work scrutiny, discussions with children 

 Maths - lesson observations, work scrutiny 

Short term: 

 All staff understand school 

priorities for year 

 Vast majority of children 

have a positive attitude to 

school and their learning 
 

Monitored through: 

 Staff survey, SAM plans, 
Headteacher reports, pupil 

voice, CPOMs records  

Improvement seen in: 

 Strong progress has 

been made, with 
children on-track to 

catch up with missed 
learning by February 

2022 [measured 

through teacher 
assessment, test 

outcomes & end-of-
keystage data] 

 Learning behaviours 

have returned to pre

-lockdown standards 
[measured through 

pupil voice, lesson 
visits & Deep Dives] 

 All staff understand 

and are engaging in 
whole-school 

strategies for 

getting back on track  
[measured through 

performance 
management, lesson 

visits & Deep Dives] 

 
Children can talk about: 

 What their teacher 

does to support their 
learning 

 Why learning is 

important (and, 
hopefully, enjoyable) 

 What good learning 

looks and feels like 

 What they have 

learnt this year 

Medium term: 

 Accurate assessment means 

that gaps in learning are well 
understood 

 Teaching is targeted at these 

gaps and is effective 

 Subject taking action to 

address areas of concern 

 
Monitored through: 

 Connected evidence from 

lesson observations, work 
scrutinies & pupil discussions, 

SLT & MLT meetings 

Long term: 

 Pupils are progressing well 

through the content set out 
for them and gaps are clearly 

being filled 

 Teachers and teaching 

assistants use consistently 

effective strategies to meet 

the needs of all pupils  
 

Monitored through: 

 Assessment outcomes, Deep 

Dives, Progress Meetings,  
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Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

Teaching: 

 We focussed on 

curriculum intent 
last year; this has 

been written, but 
is not yet fully 

understood and 

embedded  

 Staff are not 

confident to teach 

all subjects 
effectively 

 

Self-evaluation  

 Subject leaders 

have begun to 

evaluate 
standards in their 

subject, backed-
up by monitoring, 

but this is 

incomplete 

1 - Sharing curriculum intent 

 Subject leaders to review 

skills & knowledge 
progressions 

 Subject leaders to deliver 

input to all teaching staff to 
explain their progression, key 

knowledge, skills and 

underlying principles 
 

2 - Staff development 

 Identify needs of teaching 

staff & TAs to be able to 

teach requirements of new 
subject progressions 

 Subject leaders to plan and 

deliver training programme  

 Monitor impact of training 

and identify further needs 

 
3 - Supporting planning 

 Subject leaders to support 

teachers in planning a unit of 
work, building on their skills 

and knowledge progression 

 Leaders to regularly review 
success of planned sessions 

and support staff in adapting 

planning as necessary 
 

4 - Monitoring and evaluating 
standards in each subject 

 Develop ability of leaders to 

carry out Deep Dives and 
work scrutinies, gather pupil 

voice etc. 

 Subject leaders carry out 

monitoring activities in their 
subject 

 Use all of above to evaluate / 

agree / share standards  

1 - Sharing curriculum intent 

 Subject leaders to review / edit progressions 

for their subject 

 Subject leaders who did not share their 

progression last year to be given timetabled 

staff meeting slot to share, explain and clarify 
their progression with teaching staff 

 Leaders to have pre-meeting with SLT to 

ensure clarity & quality of delivery 
 

2 - Staff development 

 Audit of staff confidence, understanding and 
subject knowledge linked to new progressions 

 Subject leaders use audit to identify training 

priorities (for both teachers and TAs) 

 Subject leaders plan and deliver one block of 

training each (to be agreed with SLT) 

 Monitor impact through Deep Dives, lesson 

observations & repeat of staff audit 
 

3 - Supporting planning 

 SLT to identify programme of focus subjects 

to be developed each term 

 Subject leaders to meet with members of 

each phase to identify key skills & knowledge 

to be covered & where support is needed 

 During course of term, subject leaders to 

meet with each phase at least 3 times to plan, 

review, adapt and evaluate a unit of work 
 

4 - Monitoring and evaluating standards in each 

subject 

 DHT to deliver training on monitoring 
strategies and support leaders in carrying 

these out through joint monitoring 

 Subject leaders build portfolio of evidence of 
age-related work in each year group  

 Leaders to update subject self-evaluations in 

light of monitoring, share these with SLT and 
Governors Curriculum Committee and identify 

next steps 

Short term: 

 Subject leaders are clear on 

what is expected of them 

 Audit of staff knowledge and 

confidence complete 

 Skills & knowledge 

progressions written for all 
subjects and shared  

 
Monitored through: 

 SAM Plan, SLT minutes, 

performance management, 
progressions on website 

Improvement seen in: 

 Clearly defined skills 

and knowledge 
progressions for all 

subjects [measured 
through Curriculum 

Committee minutes & 

documentation on 
website] 

 Teaching matches 

these progressions 
[measured through 

Deep Dives & other 

monitoring activities] 

 Staff confidence to 

teach all subjects 

[measured through 
staff survey / 

teacher voice] 

 Subject leaders have 

completed subject 

self-evaluations, can 
talk about standards 

in their subjects and 

back this up with 
evidence [measured 

through performance 
management & 

Curriculum 

Committee minutes] 
 

Children can talk about: 

 A broad range of 

activities, learning 

opportunities and 
memorable 

experiences they 

have had in each 
subject  

 The skills and 

knowledge which 
they have learnt 

Medium term: 

 All subject leaders have 

delivered staff training  

 Subject leaders have agreed 

planning support needs with 

staff in each phase and have 
planned monitoring activities 

in their subject    

 
Monitored through: 

 SAM plan, SLT minutes, CPD 

feedback, Curriculum 
Committee minutes 

Long term: 

 All subject leaders have 

provided planning support 

 Portfolios of age-related 

work completed 

 Subject SEFs updated and  

shared, using evidence from 
monitoring activities 

 
Monitored through: 

 Subject development plans, 

subject SEFs, Curriculum 
Committee & SLT minutes  
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School Development : Sticky learning  
Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

Learning: 

 Children find it 

hard to retain new 
language, skills 

and knowledge 

 Progress within 

lessons is typically 

good, but from 

year to year it is 
less consistent, as 

too much learning 
is ‘lost’ 

 

Teaching: 

 Teachers are not 

providing enough 

opportunities for 
children to revisit 

prior learning 

1 - Revisit and share strategies 

 Discuss what it means to 

make learning ‘sticky’ and 
strategies for doing this 

 Revisit ’12 evidence based 

strategies for retrieval 
practice’ from Robert 

Launder training in Spring  

 
2 - Explore, experiment and 

evaluate 

 Teaching staff to select 

strategies to try out in 

specific subjects in their 
class 

 Staff to experiment with 

these strategies for 6 weeks 

 All staff to be involved in 

feedback & evaluation of 

strategies, sharing those 
which they found to be 

particularly effective / easy 

to implement 

 Agree set strategies to trial 

in each subject & repeat 

process over next 6 weeks 
 

3 - Agree effective strategies 
and next steps   

 Use feedback to identify 

core set of strategies to use 
in each subject area 

 Staff CPD focussed on most 

effective way to use these 
strategies  

 Rewrite school Learning 

Policy to include agreed 

strategies for making 
learning memorable and for 

revisiting prior teaching 

1 - Revisit and share strategies 

 September Inset - refresher from Robert 

Launder on Sticky Learning strategies. 

 DHT to share development plan & reasoning 

behind choice of area. 

 Staff meeting discussion of what it means to 

make learning memorable (& pitfalls of 
memorable activity v memorable learning); in 

groups, share & collect strategies currently 
used to do this, then feedback 

 Assign teaching staff one of ‘12 evidence 

based strategies’ met in Spring training and 
share these over course of two staff meetings 

 

2 - Explore, experiment and evaluate 

 Teachers to select 3 of the strategies shared 

above & implement these in English, maths 

science and the subject that they lead 

 Experiment with these strategies for six 

weeks and evaluate their impact 

 DHT to lead feedback meeting (speed-dating, 
then cross-phase groups focussing on each 

subject) and use process to agree strategies 

which were most effective in each subject 

 Staff to agree one or two strategies to focus 

on in each subject [subject specific, rather 

than blanket strategies, to avoid overload / 
confusion / boredom] 

 Teachers to experiment with these agreed 

strategies for further 6 weeks, then review  
 

3 - Agree effective strategies and next steps   

 Evaluate strategies selected for making 
learning ‘sticky’ in each subject & agree these 

for long-term implementation 

 Plan & book further CPD from Robert Launder, 
targeted at these agreed strategies & key 

principles of making initial learning memorable 

 SLT to rewrite Learning Policy to reflect all of 
the above 

Short term: 

 Staff are aware of a broad 

range of strategies for 
making learning ‘sticky’ 

 Teachers recognise need to 

provide more opportunities to 
revisit learning 

 

Monitored through: 

 SAM Plan, SLT minutes, 

performance management 

Improvement seen in: 

 Children given 

regular opportunities 
to revisit learning 

[monitored in lesson 
visits & Deep Dives] 

 Improved recall of 

prior learning 

[monitored through 
lesson visits, pupil 

voice, assessment 
outcomes] 

 Staff confidence to 

teach ’memorably’, 
[measured through 

staff survey / 

teacher voice] 
 

Children can talk about: 

 Their learning (not 

just activities) 

across the year, 
using subject-

specific vocabulary 

confidently 

 Strategies their 

teacher uses to help 

them remember 
things 

Medium term: 

 Staff can discuss 

effectiveness of a range of 
strategies for improving 

recall 

 Children can talk about the 

strategies that their teacher 

uses to help them remember  

 
Monitored through: 

 SAM Plan, teacher & pupil 

voice, Curriculum Committee 
minutes  

Long term: 

 Teachers are providing 

opportunities to revisit 
learning in every session  

 All staff have understanding 

of what strategies should be 
used in each subject 

 Learning Policy reflects 

practice 
 

Monitored through: 

 Teacher voice, Curriculum 
Committee minutes, lesson 

visits & Deep Dives 
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School Development : Home learning  
Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

Policy, Procedure and 

Pedagogy: 

 Policy for home 

learning is yet to 

be created, 
approved by 

governors and 

shared with staff 

 Procedures of 

home learning 

need to be 
embedded in the 

event of a second 

lockdown 

 Pedagogical 

approach to home 

learning will need 
to be introduced 

to all staff and 
pupils and 

curriculum will 

need to be 
adapted 

 
Accountability: 

 All members of 

staff will need to 
understand their 

level of 

accountability  
 

Child accessibility and 
understanding: 

 Children are yet 

to use remote 
learning platforms 

and will need 

support in using 
them 

1. Creating a Home Learning policy 

and procedures that allow the 
school to be ready for a possible 

lockdown: 

 A home learning policy needs 
to be made  

 Procedures need to be 

introduced that will allow 

staff, parents and pupils to 
be ready for home learning  

 
2. Adapted curriculum in line with 

the Spectrum of Adapted 

Learning: 

 The curriculum will need to 

be taught through an adapted 

measure in the event of home 
learning taking fruition  

 
3. Update school website to make 

it accessible to all staff and a 

clearer platform for 
communication for parents: 

 Our school website will need 

to be changes so that the 
accessibility of it is enhanced  

 
4. Upskill all members of staff in 

school with regards to online 

learning: 

 Staff training will be critical 

and continuous CPD 

opportunities will be 
timetabled into staff 

meetings  

1. Creating a Home Learning policy and procedures 

that allow the school to be ready for a possible 
lockdown: 

 Share policy with key stake holders 

 Agree pre-lock down procedures including, but 

not limited to, computing lessons, assemblies 
and letters to parents  

 As part of the Learning Policy, create a home 

learning agreement (family pledge) 
 

2. Adapted curriculum in line with the Spectrum of 

Adapted Learning: 

 Agree frequency and types of sessions and the 

weighting of subjects  

 Survey parents with regards to device/ 
accessibility to remote learning  

 Establish and develop learning behaviours for 

remote learning 
 

3. Update school website to make it accessible to 

all staff and a clearer platform for communication 
for parents: 

 Deputy Head will update website/ or use an 

outside company to develop the website 

 Develop systems to utilise the use of Twitter 

 Inform parents of updated website 

 

4. Upskill all members of staff in school with 
regards to online learning: 

 Train teachers to upload documents, links and 

videos onto the school website and Google 
Classroom/ Tapestry 

 Train support staff so that they are able to 

support teachers with online learning  

 Provide troubleshooting for all staff   

Short term: - September 

 Policy agreed by SLT, shared 

with governors and approved  

 Procedures set up and in 

place 

 Staff training dates agreed  

 
Monitored through: 

 Minutes of SLT meeting and 

governors meeting 

Improvement seen in: 

 A policy written and 

approved in order 
for staff to deliver a 

high level of home 
learning 

opportunities  

 All staff and 

children will have a 
secure understanding 

of home learning 
procedures and will 

still access the 

curriculum  

 Staff will be able to 

deliver a high level 

of teaching and non 
teaching based 

learning to all pupils 
in the event of a 

second lockdown 

 
Children can talk about: 

 How they are able to 

access their learning 
through online 

learning platforms 

 The importance of 

their education 

continuing in the 
event of a second 

lockdown  

 The feedback and 
support that they 

are accessing at 

home in the event of 
a second lockdown  

 The importance of 

safety involved with 
online learning 

Medium term: October/ 

November 

 Teachers understand their 

online platform and are able 

to set work 

 Children can to access work 

and use Google Classroom 

(Year 2 and up) in school 

 
Monitored through: 

 Pupil voice  

Long term: 

 All children able to access 

remote learning in the event 
of a second lockdown 

 All children have greater 

opportunities to access online 
platforms to complete work 

in and out of school  

 All teachers provide learning 
opportunities through the use 

of online platforms 

 
Monitored through: 

 Google Classroom  
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School Development : Attendance 
Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

School: 

 Too many children 

are persistently 
absent (have 

attendance below 
90%) 

 Whole school 

attendance is 

below national 
average (school 

attendance for 
2019-20 was 

94.9% in Y1-6) 

 Too many low-
attending children 

are from 

vulnerable and 
SEN groups (eg. 

attendance gap 
between PP and 

non-PP =2.9%) 
 

Learning behaviours: 

 Some families do 

not value 

attendance as 
highly as others ; 

this is particularly 
noticeable with 

the families of 

younger children 
 

Impact on attainment 

and progress: 

 Attainment is 

below 

expectations - 
there are many 

causes of this, but 

we believe that 
one of them is 

attendance 

1. Learning from data 

 Analyse data from 

2019/20, identifying 
patterns and trends in 

attendance 

 Discuss reasons for low 

attendance with children  

 

2. Consistent procedures 

 Ensure attendance is 

consistently monitored 

 Ensure that practice 
matches our new 

Attendance Policy 

 
3. Making attendance a priority 

for children and their families 

 Ensure the importance of 

attendance is included in all 

meetings with parents (eg. 
Y5/6 and Y2 SATs 

meetings, parents evenings) 

 Keep parents regularly  
informed of their child’s 

attendance and its impact 

 Support children in 
recognising the value of 

attendance 

 
4. Working with parents 

 Discuss reasons for low 

attendance with parents 
whose attendance was 

below 90% in 2019/20 

 Agree action plans with 

parents of these children  

 Half-termly meetings with 

parents of children with 
attendance below 90%, 

agreeing plans where 

needed 

1. Learning from data 

 Identify key groups, families and cohorts to target 

and list children with attendance <90% 

 Identify more precisely the barriers to attendance 

- odd days / holidays / returning to parents country 

of birth / days of the week / health issues / mental 
wellbeing / children’s feelings about school 

 Identify cohorts with attendance below school 

average and/or high levels of persistent absence  
 

2. Consistent procedures 

 Review and embed first-day response procedures, 

with reasons for non-attendance sought by 10am 

 Process established for continuing to seek reasons 

for absence (phone, text, email, letters), so that no 

absence is left unexplained 

 HT to hold fortnightly meetings with Attendance 

Team to review progress & data 
 

3. Making attendance a priority for children and their 
families 

 Parent-friendly leaflets sent home to each phase  

 Attendance component to all parents meetings 

 Attendance data prepared for and discussed at 

parents evenings in Autumn & Spring terms 

 Letters sent to parents at end of each term, 

reporting on their child’s attendance  

 Letters sent to parents in reception the term 
before school becomes compulsory  

 Attendance Cup awarded to class with highest 

attendance in Celebration Assembly each week 

 Half-termly awards for 100% attendance 
 

4. Working with parents 

 Initial conversations with parents of low attending 

children to agree need for improvement 

 Planning meetings held with targeted parents, 

ensuring they understand the importance of 

attendance and discussing how school can help  

 Action plans agreed and next steps / potential 

consequences clearly identified 

Short term: 

 All staff understand the 

importance of attendance 
and its academic impact 

 Attendance team, SLT and 

Governors are aware of 
patterns in attendance & 

planned actions 

 First day response 100% 
efficient, with unexplained 

absences significantly down 

 
Monitored through: 

 Minutes of Staff, SLT & 

Governors meetings, SIMS 
reports 

Improvement seen in: 

 Whole school 

attendance - 
target to reach 

96% [measured 
through SIMS 

data]  

 Persistent Absence 

- target to fall to 
below 10% 

[measured through 
SIMS data] 

 Narrowing of gaps 

between groups, 
including as 

specific cohorts, 

disadvantaged and 
non-disadvantaged 

[measured through 
SIMS data] 

 

Children can talk about: 

 Why attendance is 

important, both 

academically and 
socially  

 When they 

should / shouldn’t 
be off school 

 What we can all do 

to improve 
attendance 

(washing hands, 
using tissues etc.)  

 How attendance is 

celebrated and 
rewarded in our 

school 

Medium term: 

 Action plans in place, with 

all actions being followed 

 Children can verbalise 

importance of attendance 

 High take-up of Breakfast 

Club offer for 
disadvantaged children 

 
Monitored through: 

 AIO reports, monitoring of 

action plans, analysis of 
Breakfast Club attendance 

Long term: 

 Improved attendance from 

all groups 

 Reduction in rate of 

persistent absenteeism 

 
Monitored through: 

 AIO & SIMS reports, 

Governing Body Minutes 





W 

 
 

Bedwell 
Primary  
School, 

Stevenage 
SG1 1NJ 

School Development : Governance 
Problem 

- Why? - 

Intended Actions 

- What? - 

Implementation Activities 

- How? - 

Implementation Outcomes 

- How well? - 

Final Outcomes 

- And so…? - 

Accountability: 

 Governors not 

holding school 
leaders to account 

as rigorously as 
they should 

 Many governors 

are new to their 

role, and lack the 
skills and 

experience 
needed to 

completely fulfil 

their role  
 

Strategic Direction: 

 The Governing 

Body’s long-term 

aims, values and 
direction for the 

school are not 

fully developed 
and shared 

1. Clarify school ethos & values 

 Clarify and agree the school’s 

ethos 

 Develop a 2 - 5 year vision 

for the school and a 

corresponding development 
strategy  

 

2. Effective Governing Body 
structure 

 Develop subcommittees, and 

use them to effectively 
distribute governance 

responsibilities 

 Governors understand their 

role and responsibilities 

 Provide governors with the 

information they need to 
perform their role properly  

 
3. Effective overview of the 

school’s financial performance 

 Set and review the school’s 
budget, recognising 

underlying assumptions and 

reasons for / potential for 
variance 

 Examine 2-3 year projections 

of school’s financial position 
 

4. Ensure governors have the 
necessary skills 

 Audit existing skills and 

knowledge, and use this to 
identify training needs for 

the coming year 

 Use skills and knowledge 

matrix to identify what 
qualities are needed in new 

governors and use this to fill 
vacancies as they arise  

1. Clarify school ethos & values 

 Clarify school’s ethos and values at Governing 

Body, staff, TA and School Council meetings; 
Governors to draw this information together 

to agree ethos and vision for next five years 

 Identify stepping stones (where the school 

should be at the end of years 2, 3 & 4) and use 

this to develop a plan of work for each year 

 Share all of the above with school community 
 

2. Effective Governing Body structure 

 Re-delegate governor roles and responsibilities 

 Agree Terms of Reference for all committees, 

ensure these are well understood used to 

delegated to relevant subcommittees 

 Review the format, content and style in which 

governors would like to receive information 

(eg. Headteacher’s Report and policies), 
including executive summaries / summaries of 

changes, so that documents are easy to access 

 Perform an annual look-back to the Terms of 
Reference to identify aspects to be revised 

 

3. Overseeing the school’s financial performance 

 Identify what information governors need in 

order to set and review the budget; school 

leaders should ensure this provides governors 
with a clear picture of the assumptions 

underlying the figures, potential for variance 
and the financial sustainability of the school 

 Governors use all of the above to set, review 

and regularly monitor school budgets  

 
4. Ensuring governors have the necessary skills 

 All governors self-assess their skills, feeding 

into a skills and knowledge audit, which is used 
to identify and plan training for the year 

 Induction pack for new governors reviewed 

 Training is booked, well-attended, recorded 
and evaluated 

Short term: 

 Roles, responsibilities and 

terms of reference agreed 

 Governors are provided with 

relevant information ahead of 

all meetings, including easy-to
-access summaries  

 Training needs agreed & 

relevant training booked  
 

Monitored through: 

 Minutes of meetings, training 
records, Governor Hub 

Improvement seen in: 

 Governors holding 

leaders rigorously to 
account [measured 

through minutes of 
meetings, governor’s 

annual self 

assessment]  

 School values and 

long-term plans are 

in place and shared 
with the wider school 

community 

[measured thorough 
FGB minutes, pupil 

and parent voice, 
website] 

 

Governors can talk about: 

 Their vision for the 

school 

 Their role as 
governors 

 The quality of 

education that the 
school provides 

 Areas of strength 

and areas for 
development 

Medium term: 

 Vision agreed, shared and 

understood by all staff 

 All governors ask pertinent 

questions in meetings 

 Governor training is well 

attended and evaluated 

 Governor vacancies are filled 

 

Monitored through: 

 Minutes of meetings, online 

survey of staff & governors 

Long term: 

 Five year plan agreed  

 Governors have increased 

understanding of the school 
and its finances 

 Governors involved in 

monitoring, including Herts 
Improvement Partner visits 

 
Monitored through: 

 Minutes of meetings, HIP 

visit reports, governor skills 
and knowledge audit, SFVS   
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